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Welcome to
How People Learn II
Dialogues
Will begin promptly at
12:00 noon pacific time
Please use the chat window to volunteer to share your ideas.
Please use the chat window to share questions and
comments.

A) Introduction to this webinar series and why we are doing this (2 min)
B) Sharing of initial questions via the chat window from participants as to what you
hope to get out of this 60 minute time together, which includes your name and
institution (5 min)
C) Raising of electronic hand so we can set up a que for who will share their ideas (2
min)
D) Sharing of ideas (no more than 10 minutes each). You will be able to share your
computer screen so you can show some diagrams, charts, examples, etc.)
a. Cite particular area of research from How People Learn II
b. Share which disciplines or out-of-classroom learning environments you are
recommending your idea to or have recommended your idea to and briefly
establish context where learning occurred
c. Share the outcome(s) you are assessing and how they relate to the research
presented in How People Learn II
d. Share your outcomes-based assessment idea and how it relates to the research
presented in How People Learn II
e. Share how the assessment results inform improvements in the outcomes and
to interpretations of traditional performance indicators or equity-driven
performance indicators
E) Invite Questions & Comments via the chat window for the person who shared their
idea. (8 min)
F) Repeat and Repeat
G) Close with final comments about how unanswered questions can get answered via
ASSESS-L listserv and announce next gathering meeting date and time. (3 min)

Why this Conversation?
We are learning more about learning!
How are we using that to design, deliver,
and evaluate (assess) education as a
result?

How People Learn II
Is out!
https://www.nap.edu/catalog/24783/how-people-learn-ii-learners-contexts-and-cultures

Please Raise your E-Hand
if you have an Idea to Share

Please share Questions via Chat

An Idea from
San Diego State University (SDSU)
• Context: SDSU is a Hispanic Serving Urban
Doctoral Granting University
• Historically, commuter students who are
first-year, first-time enrolling post high school
graduation do not persist at same rate as
students who live on-campus (from local
area) (average age range 18-20)
• Question: How do we evaluate student
learning and development to show transfer
of learning?

Problem
• Employers who hire our graduates report students
have knowledge but aren’t able to apply their
learning in the work environment.
• Critiques of outcomes-based assessment says
engaging in it is a waste of time, especially when
decision makers rely heavily on institutional
performance indicators such as time-to-degree and
job placement.

Intervention
• Masters level program; 3 unit for-credit design
• Flipped classroom to maximize “learning as a
social activity” (p. 26)
• Required out-of-class applied learning
experiences (not-for-credit)
• Internship option (3 unit for-credit)
• Cohort sizes =32 or fewer (“individuals’ brains
are critically shaped by social relationships and
that the information people learn through these
relationships supports not only their knowledge
about facts and procedures but also their
emotions, motivations, and interests
(Immordino-Yang et al, 2014; Nelson et al,
2007)” (p. 28)

Intervention, Cont.
• “ Recognition that learning is not an isolated process that
occurs solely in the individual learner’s mind has focused a
number of researchers’ attention on the classroom
environment as a learning community, and on how
students’ interactions among themselves and with their
teachers influence learning (Brown and Campione, 1995;
McCaslin and Burross, 2011).
• Group projects in every class - One focus of this work has
been on collaborative learning, in which peer members of a
group each contribute their thinking as the group executes a
complex task (e.g., revising and refining a scientific model),
having been given the authority to divide the labor, develop
relations of power and authority, and otherwise navigate
the task demands (Roschelle, 1992).
• Several outcomes and formative assessments
”

FIGURE 7-1 Simplified representation of three critical components of the
evidence-centered
design process and their reciprocal relationships.
SOURCE: National Research Council (2014, Fig. 3-2).

Reflective Learning Portfolio
• Details of portfolio structure can be found here https://interwork.sdsu.edu/main/ma_student_affairs/rlp
• Includes a comprehensive pre-assessment section
• “Conclusion 7-1: Effective instruction depends on understanding
the complex interplay among learners’ prior knowledge,
experiences, motivations, interests, and language and cognitive
skills; educators’ own experiences and cultural influences; and the
cultural, social, cognitive, and emotional characteristics of the
learning environment” (p.160).
• Requires personal reflections on in-class learning and applied
learning every term as it relates to program student learning and
development outcomes.
• “Learners are most successful at learning and will sustain their
own learning if they are mindful of themselves as learners and
thinkers (i.e., use a metacognitive approach to learning and
instruction)” (p. 296).

Reflective Learning Portfolio,
Cont.
• Includes end of year holistic reflections, as well as end
of program reflections.
• ”Skills and knowledge must be extended beyond the
narrow contexts in which they are initially learned in
order for deeper learning to occur.
• It is imperative for the learner to develop a sense of
the application of the knowledge (or when the
knowledge can be used).
• Transfer most likely occurs when the learner knows and
understands the underlying general.“ (p. 296).
• Formative peer-reviews are encouraged.

Reflective Learning Portfolio,
Cont.
• Reflections, along with their corresponding
artifacts, are reviewed formatively each term by
site supervisors and advising faculty.
• “Formative assessment conducted in classrooms
can generate meaningful feedback about learning
to guide choices about next steps in learning and
instruction (Bennett, 2011; Black and Wiliam, 2009;
Valle, 2015).”

Reflective Learning Portfolio

• Advising faculty meet with students to sharpen accurate selfassessment skills.
• “Effective formative assessment articulates the learning targets,
provides feedback to teachers and students about where they are in
relation to those targets, and prompts adjustments to instruction by
teachers, as well as changes to learning processes and revision of work
products by students (Andrade, 2016).
• Research suggests that feedback is most effective when it is focused on
the task and learning targets; that is, detailed and narrative, not
evaluative and graded;
• delivered in a way that is supportive and aligned with the learner’s
progress;
• delivered at a time when the learner can benefit from it; and
• delivered to a receptive learner who has the self-efficacy needed to
respond.” (p. 155).
• The entire portfolio is offered in written form and then orally presented
at a final “defense” and critiqued by faculty.

Please share Questions and
Comments via Chat

Other IDEAS?

Please share Questions and
Comments via Chat

mbrescia@sdsu.edu

E-See you Again!
How we Assess How People Learn II
Online Idea Meeting Series
Schedule
• Wednesday, December 19, 2018 from 12 noon to 1 pm
pacific time
• Tuesday, January 22, 2018 from 12 noon to 1 pm pacific
time
• Access at https://SDSU.zoom.us/j/231813546
• Previously recorded Online Dialogues can be found
here - http://rushingtoyoga.org/index.php/howpeople-learn-ii-dialogues/

